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Overview

» Policy context - SDG 4 or UNCRPD?

» Specialist support in the context of
inclusion

» How thinking differently opens up new
possibilities for practice

—



QUALITY SDG 4

EDUCATION

» Ensure inclusive and quality education for
all and promote lifelong learning

...... for EVERYONE!!

—



Article 24 UNCRPD

» a) Persons with disabilities are not excluded
from the general education system on the

bas

is of disability....

» b) Persons with disabilities can access an

INC
dnc

usive, quality and free primary education
secondary education on an equal basis

with others in the communities in which they
live;
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Article 24

» ¢) Reasonable accommodation of the
individual's requirements is provided;

» d) Persons with disabilities receive the
support required, within the general
education system, to facilitate their effective
education;

» e) Effective individualized support measures
are provided in environments that maximize
academic and social development, consistent

yjth the goal of full inclusion.



Specialist support in the context of
inclusion- some problems

» Variability in practice

» Knowing what constitutes good
practice




Lamb Inquiry -

In talking with parents of disabled children and
children with special educational needs (SEN), we met
some of the happiest parents in the country and some
of the angriest. Many had children who are wel/-
supported and making good progress. But we also met
parents for whom the education system represents a
battle to get the needs of their child identified and for
these to be met. The crucial issue is that both
experiences happen within the same system. While the
aims of the SEN framework remain relevant,
implementation has too often failed to live up to them.

(DCSF, 2009, p.2)




Scottish Government report:

» 100 interviews with pupils ranging from P2 to
S6, 54 school staff members and 39 parents.

» pupils generally felt well listenec

to by

teachers, and gave examples of
learn in a way that suited them.

peing able to

» However, some secondary pupils with ASN

were having a bad experience

» Teachers highlighted particular challenges
around balancing their time between the
whole class and the pupils in need of

.‘idividual support.

(5G, 2019)



Particular challenges

- Cut in spend of £883 per pupil with ASN
since 2012

- Increase of over 81,000 in the number of
pupils with ASN since 2012

-Decline in number of specialist ASN teachers
by 400 since 2012

- Fall in number of key specialist ASN support

staff
Scottish Children’s Services Coalition



The challenge of ‘Additional needs’

» Dilemma of difference
» Categorical approaches

» Teachers’ practice

» Bell curve thinking

—



The dilemma of differene

Tomko, Colleen F. “Mixed Messages.” Cartoon. 2003. Kids Together, Inc. Web.
http://english103034.blogspot.co.uk/2013/02/inclusion-cartoon-rebecca-leary.html on 3 March 2015
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http://english103034.blogspot.co.uk/2013/02/inclusion-cartoon-rebecca-leary.html

Categorical approaches

SO. WHAT PO YOU
PREFER TO BE CALLED?
HANDICAPPED?
DISABLED? OR
PHYSICALLY CHALLENGED?

© 1999 MICHAEL GIANGRECO, ILLUSTRATIONS KEVIN RUELLE
PEYTRAL PUBLICATIONS, INC. 952-949-8707 www peytral com

THE MOST APPROPRIATE LABEL 1S
USUALLY THE ONE PEOPLE’'S PARENTS
HAVE GIVEN THEM.




Figure 2.1: Types of identities: social, biographical and biometric identities and some examples of each type.
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Source: Foresight



FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
THE SAME EXAM: PLEASE

CLIMB THAT TREE

Our Education System

“Everybody is a genius. But if you judge a fish by its
ability to climb a tree, it will live its whole [ife

believing that it is stupid.”
- Albert Einstein




A problem of in/justice?

The naturalisation of the bell curve as a
structural feature of schooling is inherently
unjust because it perpetuates the inevitability
of failure (Fendler and Muzaffar, 2008)

p—



Repetition of exclusion

» learners are included in the classroom but
excluded from opportunities to participate in
collaborative or group activities because the
work they are given is differentiated to such
an extent that they end up isolated from the
classroom community even though they may
be physically present

p—



Teachers’ craft knowledge

‘The tacit, schematic, intuitive thinking on which
classroom teaching depends.’ (Mclntyre, 2005)

‘The knowledge that teachers develop through

the processes of reflection and practical
problem-solving that they engage in to carry
out the demands of their jobs. As such this
knowledge is informed by each teacher’s
individual way of thinking and knowing.’
(Cooper and Mcintyre, 1996)




Inclusive...

» Education
» Practice

» Pedagogy

—



Inclusive Pedagogy

» Difference is an ordinary aspect of
human development

» Classroom teachers are capable of
teaching all learners

» New ways of working collaboratively

—



(1) Shifting focus away from differences
among learners to learning of all children

» Creating learning opportunities sufficiently
available for everyone, so all participate in
classroom life;

» Extending what is ordinarily available for a//
learners (a rich learning community) rather
than teaching and learning strategies suitable
for most alongside something ‘additional’ or
‘different’ for some who experience difficulties;

» Focusing on whatis to be taught (and Aow)
rather than who is to learn it.

p—



(2) Rejecting bell curve thinking about ability

as fixed and idea that presence of some holds
back progress of others

» Believing a// children will make progress, learn and
achieve;

» Focusing teaching and learning on what children
can do rather than what they cannot;

» Grouping children to support everyone’s learning
rather than relying on ability grouping;

» Using formative assessment to support learning.

—



(3) Seeing difficulties in learning as challenges for
teachers, (not deficits in learners), encouraging
development of new ways of working

» Seeking and trying out new ways of working to
support learning of all children;

» Working with and through other adults that respect
the dignity of learners as full members of the
community of the classrooms;

» Being committed to continuing professional
development as a way of developing more inclusive
practices.




Challenge

judgement about who can do what

ing

» Suspend




Challenge

» For those who work 1n schools

Extending what is ordinarily available as
opposed to doing something ‘additional to’ or
‘different from’ for some

> Seeing a complex process in operation

p—



Inclusive Pedagogical Approach

Underlying Actions

Key Challenges

Assumptions
Difference must be Replacing bell curve

accounted for as an views of ability with a
essential aspect of concept of

G ELRG ST [ 8  transformability

in any
conceptualisation of
learning

Understanding
what/how difference
matters

LT R TS 8N Demonstrating how
(can be convinced) the difficulties

that they are not students experience
qualified/capable of in learning can be
teaching all children considered dilemmas
for teaching rather
than problems within
students

LGN TGS N QTS Modelling new

o [V [oTo N CELVNG WA creative ways of
EWSI AV 4 RV working with and
others through others

‘Bell-curve’ thinking
and notions of fixed
ability still underpin
the structure of
schooling

The identification of
difficulties in learning
and the associated
focus on what the
learner cannot do
often puts a ceiling on
learning and
achievement.

Change the way we
think about inclusion
(from ‘most’ and
‘some’ to everybody)



What does the research tell us?

» Teachers who use inclusive pedagogy face
challenges and dilemmas

» Inclusive pedagogy is defined not in teachers’
choice of strategies but in their use of them -
focusing on all learners, rather than most and
some

» The inclusion of ‘some’ does not hold back
rogress of others

—



Achievement
and INnclusion

N Schools
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Requirements for research and practice

» Focus on ‘what’ and ‘how’ of learning
» Extending what is ordinarily available

» ‘All’ = Everybody, not most and some
» Differences are expected

» Working creatively with specialists
» Avoid stigma of marking some as different

—
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